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I Introduction

This manual intends to guide students on how to use
the EvalCOMIX-FLOASS environment.

This document comprises five chapters which provide information
on the environment and how to use it, plus a reference section
and an ANNEX.

Firstly, it presents the assessment as learning approach as this is
the basis for the EvalCOMIX-FLOASS environment. Then, it explains
what this environment is and its purpose.

Subsequently, it describes how you can perform the assessment
and how to access the monitoring and assessment reports.

An FAQ section then helps you resolve any possible queries.

Finally, the ANNEX compiles the ethical principles in the
assessment processes.

Use and informationuser manual- student
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Assessment as learning

The assessment process and outcomes are influenced by the perspective from
which they are approached. In our case, within the ‘assessment as learning’
approach, we take a real, challenging, shared and sustainable assessment,
conceived as learning, which develops student capability for self-regulation and
empowerment (Ibarra-Saiz and Rodriguez-Gémez, 2019). Approaching an
assessment as learning means dealing with three challenges. Firstly, transparent
student participation in their learning assessment process, encouraging dialogue.
Secondly, feedforward, focussed on encouraging strategies which offer proactive
information on the assessment’s progress and outcomes. Room should be made
for both participation and feedforward when planning and completing
assessment tasks. Regarding the third challenge, these assessment tasks are
challenging and significant, promoting thoughtful, analytical and critical thinking,
in other words, realistic and high-quality assessment tasks (Rodriguez-Gémez and
Ibarra-Saiz, 2015).

Yan and Boud (2022) consider that assessment as learning necessarily generates
learning opportunities for the students as they search for, inter-relate and use
evidence. In addition, they highlight that focussing the assessment from this
perspective involves considering three key aspects: 1) the purpose of the
assessment is to promote learning and judge the student’s performance; 2) it
requires students to learn from the commitment to the assessment task in itself,
and the activities associated with it; and 3) it requires students to be active and
prudent, thereby fostering metacognition and self-regulation.

Assessment tasks are the essential part of the assessment as learning approach,
as they must constitute a learning activity as such. For this to happen, it is initially
important to clearly identify what the students are expected to learn, in other
words, the expected learning outcomes. Furthermore, there must be a clear
explanation of how students’ performance will be judged, specifying the
assessment methods and instruments plus the participative assessment methods
that will be used and the feedback process which boosts improvement.

01. Assessment as learning
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What is the EvalCOMIX-FLOASS
environment and what is it used for? )

The EvalCOMIX-FLOASS environment is technology, which is based on the
assessment as learning approach, facilitating the process to monitor and assess
the learning outcomes and skills.

The EvalCOMIX-FLOASS environment is intuitive and user-friendly allowing you to:

1. Explore the learning outcomes and skills that are assessed in each product or
action that you perform as a student and that are explained in each
assessment instrument.

2. Make it easier for you to regulate your own learning process as you are able to
compare your progress and outcomes against the assessment criteria and
instruments that are used in each task, so that it helps you make decisions to
improve.

3. Take part in the assessment and grading process both for your own products
and actions and for your peers through participative assessment modalities
such as self-assessment and peer assessment.

4. Follow and analyse your process regarding your learning outcome
achievement levels by means of individual and group reports provided by the
environment.

5. Analyse your final achievements in each learning outcome using the final
report generated by the environment.

02. What is the EvalCOMIX-FLOASS environment and what is it used for?
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Performing the assessment

As a student, the EvalCOMIX-FLOASS environment will allow you to take part
in assessing tasks in the subject, according to the assessment modality
determined by the teachers:

°® Self-assessment: participative assessment modality that involves a process
by which you analyse and assess your own actions and productions.

e Peer assessment: participative assessment modality that involves a process

by which you analyse and assess the learning actions and productions by one
of your classmates, or by a group of classmates.

The first step to be able to run the assessment in the EvalCOMIX-FLOASS
environment, once you are in the subject’s course, is to locate the block with its
name (Figure 1).

Figure 1 Appearance of the EvalCOMIX-FLOASS block in the course
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To start the assessment, you must click on the Assessment and reports section and
then, as shown in Figure 2, you can access two tabs: Activity assessment and
Development report.

03. Performing the assessment




Figure 2 Activity assessment sub-section
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In the Activity assessment section, the first column shows the name and surname
of everyone on the course. The following columns are used to assess the products
and actions in the subject (Figure 2). They might all be available from the start or
appear progressively as they are completed.

Depending on the assessment modality determined by the teacher, you must enter
your profile (self-assessment) or the profile for another classmate on the course
that you have been assigned (peer assessment). The assessment could also be on
a group product/action. In this case, your team’s self-assessment will be done by
the team coordinator in their profile, and in the case of a peer assessment, you
must perform the assessment on the profile for this team's coordinator. It is very
important to carry out the assessment on the correct profile because otherwise,
the assessment that you perform will not be counted.

Once you have accessed the specific activity, in the correct profile, the following
icons will appear (Figure 3):

Figure 3 Icons available to assess each activity

4 Document:

| represents the delivered task, if you click on it, it will take you to a new window
(Figure 4), where you can access the file which was sent.

Magnifying glass:
(_,'\ if you click on it, it will take you to a new window, where you can see all the
assessments regarding this activity.

Orange frame:

W4 ifyou click on it, it will take you to a new window where the instrument to assess
the activity will appear. You can print the assessment instrument to use it
for self-requlation and feedback. Figure 5 represents an example of an
assessment instrument.
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Figure 4 Window to consult the delivered task
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You will carry out assessments in the EvalCOMIX-FLOASS environment using
various assessment instruments such as the checklist, assessment scale, rubric,
mixed instrument and evaluative argument.

To understand these concepts properly, please refer to the glossary by Ibarra-Saiz
and Rodriguez-Gémez (2015), using this link:
https://dx.doi.org/10.13140/RG.2.1.5070.5686

Figure 5 is an example of a rubric. This instrument makes it possible to assess the
degree of compliance in a series of attributes offering the description of the
requirements to attain each level. In addition, it is possible to award a numerical
value within an assigned range at each level. In this case, it receives a score
between a minimum of 0 and a maximum of 100.

The assessment instruments provide the weighting for each of its sections:
dimension, sub-dimension and attribute. As shown in Figure 5, the dimensions
would be structure and formal aspects, quotes and references, introduction and
development, and conclusions. The dimensions specify the learning outcomes
and/or the skills that are assessed in each product or action. Within the
dimensions, optionally, there might be sub-dimensions, although this example
refers directly to a series of attributes, e.qg. the ‘quotes and references’ dimension
contains the attribute: adapting the quotes in text and references to the 7th
edition of the APA norms.
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Figure 5 Example of a rubric to assess a comparative test
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Once it has been filled in, the assessment instrument must be saved by pressing
the save button and waiting for the score to appear before closing this window. It
is important to check that you have closed the window, as otherwise you would not
be able to see the score.

After saving the score, the orange frame will turn green and you will be able to
consult the assessment using the magnifying glass icon (Figure 6).

Figure 6 Change after assessing
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Once the assessment process has been finished, the EvalCOMIX-FLOASS
environment allows both teachers and students to see all the assessments that
have been performed, and who has completed each one. If you click on the
magnifying glass, you will be taken to a new window which breaks down the
scores according to the modality of each assessment and its weighting (Figure 7).
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Figure 7 Breakdown of scores by assessment modality and its weighting
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As shown in Figure 7, the weight of the final mark is made up of different
percentages depending on the determined assessment modalities. In this specific
case, the teacher evaluation weight will be 60% and it has been graded with a
score of 83 out of 100. The student self-assessment has a 15% weighting and it
was graded with a score of 78 out of 100; and in the peer assessment, with a
weighting of 25%, the scores are shown for the various people participating in the
course who performed this assessment (70/100, 85/100 and 86/100).

The calculation of the final score for the delivered product/action will depend on
how the teachers configured it, with three possible options:

e ‘Weighted average of all the scores.’ The final grade will be calculated according
to the weighting assigned to each modality, taking into consideration all the
scores provided.

e ‘Weighted average of non-extreme scores.” This calculation removes scores
which fall outside the overvaluation and undervaluation threshold. For
example, if the threshold is set at 15 and the teacher’s score (or failing that, the
average of the peer assessments) is 50, any scores over 65 points or under 35
will not be taken into account.

® ‘Weighted average of non-extreme scores with reduction in self-assessment'.
This works similarly to the above except that the self-assessment weight is
removed from the final score if this is not performed or is out of range.

03. Performing the assessment




To view the activity assessment from the different assessors (teachers, students,
yourself), you must click on the corresponding magnifying glass. Figure 8 shows
an example of how to display the peer assessment (clicking on the magnifying
glass for each assessment). You will see this information in a new window (See
Figure 9). Furthermore, if the teachers have configured the assessment as visible,
you will be able to see who assessed you by hovering over each assessment.

Figure 8 How to access and view a peer assessment
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Figure 9 Example of viewing a mixed instrument (checklist + assessment scale) to carry out peer assessment
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Monitoring reports

As a student, you can review the monitoring reports for each of the subjects that
you are taking or have taken. In these reports, you can check which learning
outcomes and/or skills you have achieved. Therefore, we offer you a feedback
opportunity by giving you useful and relevant information on the process, your
level of skills and learning outcomes so you can improve your performance. In the
same way, these monitoring reports will help your self-regulation, involving you in
your own learning process, allowing you to think about your work and monitor
yourself to improve the learning process.

To access them, you must click on the Assessment and reports section,
as shown in Figure 1.

Two tabs will appear top left, as shown in Figure 10. In this case, you must click
on the Development report tab.

Figure 10 £va/COMIX-FLOASS tab to access the Development Report
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An image will appear, as in Figure 11, if the subject is on-going, or as in Figure 12,
if the subject has already finished.

Figure 11 Development report while the subject is on-going
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Figure 11 shows how far the subject has been developed at any time. As can be
appreciated, the situation can be reviewed in the planned learning outcomes and
in the skills to be developed in the subject. Please consider that both the learning
outcomes and the skills can be related to more than one assessment task which
you must perform as a student, so until the end of the subject you will not have the
complete snapshot of the situation, although the progress in each one can
be reviewed. In the case of Figure 11, some learning outcomes and skills still have
no score because some assessment tasks assigned to them still have
been completed.

Figure 12 Development report for the finished subject
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Figure 12 shows the development report for a finished subject. A score
(percentage) is given for each learning outcome and/or skill, on a scale of 0 to 100.
For example, for learning outcome 3 (DIN_RA_03), the score was 65.24%. This
means that 65.24% was achieved in the various assessment tasks that the student
has carried out, aligned with this outcome. In the same way, if you put the cursor
on each of the bars for the learning outcomes or skills, a pop-up window will
appear showing the assessment tasks used to obtain the score. In the case of the
aforementioned learning outcome (DIN_RA_03), it was based on a product and an
action: producing a descriptive short video and an oral presentation of the
research project, respectively.

There are several types of skills: basic (CB), general (CG), specific (CE)
and cross-sectional (CT), among others. The interpretation is similar when
completing skills.

04. Monitoring reports
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Frequently asked questions

1. How can I access the EvalCOMIX-FLOASS environment from my Virtual Campus
session?

On the home page for the subject, on the right, you'll find the Block for the

EvalCOMIX-FLOASS environment with a link to Assessment and reports. In this space,
you can access the activity assessment and the development report.

2. How can I see the instrument before performing the assessment?

When you click on the orange frame, the instrument will appear and you can access it as
many times as you like without having to perform the assessment.

3. How do I perform the assessment?

To carry out the assessment, click the orange frame in the corresponding profile (generally
assigned by the teachers). In a new window, the assessment instrument will appear to be
filled in and saved. It is important to wait for the score to appear before closing. Beware!
When you perform the assessment, it will appear in a new window so, if you cannot access
it, look in the lower tabs on your device in case you have minimised it.

4. How do I know if the assessment has been saved correctly?

The orange icon should have changed colour to become green. If not, it has not been
saved correctly. Even so, it is recommended to leave the EvalCOMIX-FLOASS environment
and go back in to make sure that the green icon still appears and the assessment record
has been saved properly. Important: once it has been filled in, the assessment instrument
must be saved by pressing the save button and waiting for the score to appear before
closing this window.

5. What if the orange frame is not there to be assessed?

The deadline might have passed and so the assessment is not available or the assessment
has been assigned to your team's coordinator. Check the agreed dates and the
assignment of the assessment and get in touch with the subject teacher.

6. I have performed the assessment but the green frame has not appeared.

The assessment might not have been saved correctly. To check this, refresh the screen
(F5 key) and check again. Furthermore, make sure that the assessment is not still in the
pop-up window, because if it has not been saved and closed, the frame will not
change shape.

05. Frequently asked questions




7. If I have already done the assessment, can I modify it?

Yes, as long as the assessment deadline has not passed. To do this, you must click on
the green frame again, fill in the instrument again and save it before closing.

8. How can I see the scores once the assessment has finished?

When you click on the magnifying glass, the ‘Grade Breakdown’ will appear. After this, in
the ‘Grade’ section, you can click on the magnifying glass again to see the instrument
completed by the person or persons who have performed the assessment.

9. Can I find out who assessed me?

This will depend on how the teachers have configured the assessment. If it has been
configured anonymously, you will not be able to identify who performed the assessment.
If the assessment is visible, when you click on the magnifying glass, the ‘Grade Breakdown'’
will appear. After this, if you hover over the score obtained, you can see the name of the
person who recorded the assessment.

10. If I have to assess a team, do I have to carry out the assessment in the profile
of each of its members?

No, you make one assessment in the profile of the student coordinating the team.

11. What information is provided by the development reports?

The development report shows the level of achievement for the different learning
outcomes and or skills. These outcomes are obtained regarding each one’s weighting in
the assessment instruments used.

If you wish to broaden the basic concepts for the learning and the empowerment
in Higher Education, you can check the glossary by Ibarra-Saiz and
Rodriguez-Gémez (2015) via this link:
https://dx.doi.org/10.13140/RG.2.1.5070.5686

05. Frequently asked questions
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Ethical principles in
assessment processes

ValeFLOASS PROJECT
VALUATION OF THE EVALCOMIX-FLOASS ENVIRONMENT TO MONITOR AND ASSESS
LEARNING OQUTCOMES IN THE EDUCATION SYSTEM

ETHICAL PRINCIPLES IN ASSESSMENT PROCESSES

Make assessments of one's own

work and that of others in an 3 .

impartial, respectful, equitable

and considerate manner, free of JUSTICE
discrimination.

. &
|NTEGR|TY standards, practices and
consistent value systems, which
serve as a guide for decision-
making and action.

Provide fair, moderate and assertive
assessments and comments, considering
the dignity and physical and
psychological well-being of others.
Proactively consider the opinions, work,
and assessments of others.

Act with integrity and avoid any
type of fraud or manipulation,
104 acting systematically in a
HONES trustworthy, loyal and
transparent manner.

accept the opportunities and

consequences of their actions for RESPONSIBILITY
themselves and for all those

involved.

Maintain a firm belief in the
willingness to learn and in the
trustworthiness of others to
make reasoned, honest, truthful,
and integral value judgments.

Inform and make public in a clear and
understandable manner the objects, ! ..
tasks, criteria, assessment methods

struments, and the role of each TRANSPARENCY
participant involve in the assessment
process, as well as the evaluation
performed.

Formulate opinions, arguments
and assessments based on external
sources duly cited and referenced,
respecting intellectual property
rights.

L]
Respect the privacy of others

and not disclose personal or CONFIDENTIALITY

Conduct an assessment that
responds to the learning need of
TY the present and prepares to
SUSTAINABILI meet the learning demands of
the future.

Conduct an assessment that generates

learning opportunities through -
participation and collaboration in

research, interrelation and use of LEARNING
evidence, data and results to promote

metacognition and self-regulation.
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ANNEX: Ethical principles in assessment processes
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